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Abstract

Due to the sudden outbreak of COVID-19, there has been a rapid transformation
of the learning and teaching environment from face-to-face to fully online
classes. Students being at home in isolated home environments challenged the
language learning process profoundly which forced teachers to update and
adjust their instructional strategies and activities by including collaborative
learning elements. Implementing novel technologies with OCL approach might
act as a considerably efficient factor if learner characteristics and the educational
setting are taken into consideration seriously. Therefore, the purpose of the
study is to explore an online collaborative writing tool and students’ opinions
towards it. The participants of the study consist of 30 students studying at a
preparatory school at a state university in Istanbul. To this aim, both quantitative
and qualitative methods have been benefited. According to the quantitative data,
the calculated mean scores of the items revealed that the majority of students
found the experience of OCW positive. As for the qualitative data, the content
analysis showed that the majority of the students reported the benefits of
interaction and social learning taking place in collaborative learning, and there
were also some disadvantages mentioned by the participants such as
disagreements, social loafing, and personality-related problems.

Introduction

The whole system of education including primary, secondary, high schools and
universities have been seriously challenged during the lockdown period of the COVID-19
pandemic across the world. In fact, the circumstances all the stakeholders in education are
in are unique and it is more accurate to call it crisis learning, unlike normal digital learning
(Pace et al., 2020). Therefore, there has emerged a greater need for academic institutions
to alter their curriculum and reconsider the utilization of novel instructional methods and
strategies (Toquero, 2020). Pace etal., (2020) further state that while planning the
instructional activities, it is crucial to strive for high student engagement and participation
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which match the lesson objectives, and the key point is providing the learners with a
“choice”. Messer (2020) explains that “Young adolescents thrive when given opportunities
to pursue their passions and take ownership of their learning. Significant academic and
social growth happen in a middle school classroom where students have a voice about their
learning” (p.4). Consequently, online collaboration tools prove to be powerful tools that
provide the learners choice and voice, which eventually promotes overall learning and
participation online.

Online Collaborative Learning

According to the online dictionary of Lexico (n.d) collaboration is defined as “the action of
working with someone to produce something”. Ananiadou and Claro (2009) posit that
collaboration is regarded as one of the 21" century competencies needed to cope with the
fast-changing nature of the era. Collaboration is an essential component in every aspect of
life, including education. Dillenbourg (1999) define collaborative learning “is that it is a
situation in which two or more people learn or attempt to learn something together” (p.1).
According to Johnson and Johnson (1991) Collaborative Learning (CL) is “the
instructional use of small groups so that students work together to maximize their own and
each other’s learning”. The key components of CL encompass positive interdependence,
face-to-face interaction, individual accountability, and the interpersonal and small group
skills (Johnson & Johnson, 1991). CL gets its roots from Vygotsky’s (1978) concept of Zone
of Proximal Development which posits the idea that learning through collaboration and
interaction enables the person to reach a higher level of performance and knowledge
compared to learning individually and without support. Along with the technological
advances, especially with the invention of the World Wide Web, online education has
gained momentum, and in the 21" century both teachers and students around the globe
use and readjust networked collaborative learning (Harasim, 2000). Collaborativism aka
Online Collaborative Learning Theory (OCL) can be defined as a type of learning where
learners are motivated and assisted to work with each other to learn and produce
knowledge; it is comprised of a process having three phases as “Idea Generating”, “Idea
Organizing” and “Intellectual Convergence” (Harasim, 2017). In OCL environments, the
instructor has a crucial role as the person who is responsible for students’ engagement in
the particular grammar point or vocabulary along with other activities related to
constructing discipline, and the learner is supposed to get involved in all three phases of
collaborativist pedagogy to learn and find a solution to a problem (Harasim, 2017). Thanks
to the authentic tasks that necessitate collaborative problem solving and profound
involvement, learners will show improvement in terms of communication and problem-
solving skills (Reeves et al., 2004).
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Online collaborative writing and the use of online tools

Particularly Web 2.0 tools such as Google Docs, Wikis and blogs have attracted significant
attention from researchers in the field of collaborative online writing. A reason that
explains this fact is that these tools enable students to manage the whole writing process
from negotiation, construction of the text, revising and editing until the final product is
realized (Li, 2018). Furthermore, Web 2.0 tools, thanks to their collaborative essence,
provide learners more chances to communicate and collaboratively write in the target
language beyond time limitations of classrooms (Storch, 2012).

In their research, Zhou et al., (2012) have studied the effectiveness of Google Docs in an
outside-class collaborative writing activity. The comparison between the experiment and
control group has indicated that most students were not familiar with Google Docs before
the study, the tool altered the means by which students communicated while writing
collaboratively, 93% of students reported that Google Docs was a useful tool for group work,
and half of the students stated they would like to use the tool in the future projects.
However, the study indicated that Google Docs had no effect on students’ paper grades.
Another study conducted about Google Docs has demonstrated that students in the Google
Docs group had significantly higher mean scores in writing than those worked in groups
face-to-face. Moreover, students in Google Docs group reported positive attitudes toward
collaborative writing activity, high collaboration in their groups, and ease of use
(Suwantarathip & Wichadee, 2014).

As for the use of blogs, a study conducted over a four-week period has pointed out that
interactive nature of weblogs established a valid peer review culture as a major part of
collaborative writing. Besides, students had positive attitudes towards weblogs and wanted
to carry out similar tasks in the future English classes. Another vital skill students have
gained is critical thinking and the ability to judge the feedback received from peers. As the
feedback was provided by peers rather than instructors, this skill required students to make
good judgments on which feedback to accept or discard (Grami, 2012). Another study
conducted by Aydin and Yildiz (2014) examined the use of wikis in collaborative writing
projects in foreign language classrooms. The qualitative and quantitative data have
demonstrated that the accuracy in grammar structures was 94%. The students also reported
positive experiences using wikis in foreign language writing, and they believed that there
was an improvement in their writing performance. Besides, there have been observed more
peer-corrections than self-corrections in wiki pages.
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Learners’ attitudes in CSCL

With the increase in computer-supported learning (CSL), one of the most common fallacies
has been to believe that achievement in the learning process mostly relies on technology
and its effectiveness, thereby ignoring the whole system of learning environment including
key constructs such as learners. That’s why, with the introduction of CSL and CSCL, the
research has mainly focused on the efficiency and effectiveness of the learning
environment and technological tools used in this process (Zhou et al., 2012). However,
without looking into learners and the affective factors impacting their views of these
learning environments, the effectiveness and efficiency of these cannot be understood
fully. Masgoret and Gardner (2003) state that learners’ attitude toward the learning
situation is one of the key variables for learning achievement, since learners cannot be
separated from their perceptions, attitudes, views and emotions. Dornyei (1994) also
emphasizes the importance of learner and classroom-related factors and learners’ views of
these factors in his motivation studies, which proves that the studies looking into the
attitude and perceptions of learners in CSCL process are quite critical. In a study by Storch
(2005), it has been revealed that university students who chose to do a writing task
collaboratively actually completed the task more competently compared to the ones
choosing to study individually. Storch (2005) explains that collaborative work helps
learners gather more ideas and get immediate feedback from their peers, a crucial part of
the collaborative learning process. Another study investigating university students’
perceptions of online collaborative writing demonstrates that most students saw the task
co-operative instead of collaborative, and did not see online collaborative writing as an
opportunity to create shared knowledge as a community, which reflects the critical guide
role a teacher could play in the process (Limbu & Markauskaite, 2015). Chen and Yu (2019)
also examine learners’ attitudes toward collaborative writing in a longitudinal study and
find that attitudes may actually show changes in time and these changes may affect group
interaction and learning opportunities positively or negatively. As these studies show, in
order to understand the expectations of learners and to make better instructional choices
as teachers, there is a need for more research on the affective factors affecting CSCL
processes.

Disaster Studies in Higher Education using The Community of Inquiry
Framework

The Col framework has three presences, each of them intersects and informs the others to
support the overall educational experience, namely, cognitive, social and teaching
presence (Hilliard & Stewart, 2019). In contrast, information systems students may acquire
and apply knowledge and skills in relation to systems risk and recovery (Mendonca et al.,
2019). As disasters present “wicked” problems that cannot be resolved from a single
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perspective, cognitive presence will need to support students to learn how to work in cross
disciplinary teams and to understand how their specialist discipline knowledge contributes
to solving transdisciplinary problems (Madrigano et al., 2017). In such contexts the Col
must also address students’ need to attain “soft skills” and provide opportunities to reflect
and discuss theory and practice in communication, situational awareness, coordination,
decision making, negotiation, leadership, team building and stress management (Brooks
et al., 2018).

During disasters, lives often depend on team cohesion, communication, coordination and
cooperation (Hayes, 2015) and social presence underpins cohesive and collaborative
interactions (Rourke etal.,, 1999). Whereas cognitive presence addresses student
acquisition of hard and soft skills, social presence provides an open, trusting and lively
environment to support students to develop the self-confidence to acquire them (Li, 2015).
Social presence provides cohesion through establishment of not only socio-emotional
presence and personal relationships but through intellectual focus, open and purposeful
communication and respect. Students should feel safe to express their perspectives and
views, to agree and disagree with others and yet still focus on a common goal (Hadwin
et al., 2018).

This study aims to investigate EFL learners’ attitudes toward online collaborative writing.
With the use of the online collaborative writing tool, Padriseup, learners studying at a
preparatory school at a state university have experienced online collaborative writing. With
the attitude scale, we address the following research questions:

e What are students’ attitudes towards using an online collaborative writing tool in
pandemic EFL classes?

e What are students’ experiences with using an online collaborative writing tool in
pandemic EFL classes?

Methodology
Research Design

This small-scale mixed-method study, which investigates OCW with Padriseup to be able
to answer the two research questions mentioned above and was conducted using an
attitudinal survey along with two open-ended questions provided at the end of the online
survey. In this descriptive study, a cross-sectional survey design was used. According to
Creswell and Plano Clark (2011), mixed methods research focuses on gathering, analysing,
and combining both quantitative and qualitative data in a single research or series of
studies to gain a more in-depth understanding of research questions.

European Distance and E-Learning Network (EDEN) Proceedings 5
ISSN 2707-2819



Oz Dal, B., Giiler, D., Tufan, E., & Liman Kaban, A.
Using Padriseup as a Collaborative Writing Tool in Higher Education EFL Classes

Setting

The study took place at a state university during the fall semester of 2020-2021 academic
year. Education was carried out fully online due to the pandemic. In the School of Foreign
Languages, a progressive system is applied, and there are three main levels such as A1, A2,
and B1. At the beginning of the fall term, students first take the proficiency exam prepared
by the Testing office of the school, and if they take 70, they are exempt from studying at
the prep school. Upon failing, they are distributed to their levels according to the result of
the placement exam prepared by the Testing Office.

Participants

The participants were students studying English at a Preparatory Department of a State
University in Turkey. In order to conduct the study, a convenience sampling method was
used. The total number of participants in the study was 30 (23 females and 7 males) from
various departments ranging from Biology to Logistics, who consented to take part in the
study. The majority of the participants (N = 19) attended online classes from Istanbul and
stated that they used the internet more than six hours a day. The participants were
elementary (Al:11) and pre-intermediate (A2:19) levels, which was determined by a
placement test produced by the Testing Unit of the School of Foreign Languages. Finally,
the participants’ ages ranged between 18 and 22.

Data Collection Tool

The survey that was used to elicit participants’ attitudes starts with questions regarding
demographic information of the participants. As for the Online Cooperative Learning
Attitude Scale (OCLAS), an online Likert scale attitudinal survey, prepared by Korkmaz
(2012) was implemented in this quantitative study. The survey is comprised of 17 items
with choices ranging from strongly agree to strongly disagree. Korkmaz (2012) has
concluded that the Online Cooperative Learning Attitude Scale (OCLAS) has been proven
to be a valid and reliable scale, and it can be utilized to determine students’ attitudes
towards online cooperative learning. The scale’s factor and whole reliability analyses were
calculated by using Cronbach’s Alpha, which are as follows: Positive Attitude .899,
Negative Attitude .822, and Total reliability .904 (Korkmaz, 2012). As for the qualitative
data, in the last section of the survey, open-ended questions regarding the students’
attitudes toward the tool have been added to gather in-depth insights.

Data Collection Procedure

Firstly, it is important to note that writing lessons of each class are four hours on the same
day per week. Prior to the study, the teachers of each class gave a brief and to-the-point
training session on Padriseup, also the participants were provided with a set of detailed
criteria regarding the grading of their task on Padriseup.

European Distance and E-Learning Network (EDEN) Proceedings 6
ISSN 2707-2819



Oz Dal, B., Giiler, D., Tufan, E., & Liman Kaban, A.
Using Padriseup as a Collaborative Writing Tool in Higher Education EFL Classes

The procedure illustrated in the table below was followed for four weeks. As a warm-up
activity, brainstorming and pair discussion were carried out. Afterwards, the participants
were randomly divided into groups of 3 to 5 to work collaboratively on a writing task and
they were provided with writing prompts and a link to Padriseup. After completing the
task as shown in Figure 1, which was writing a well-organized paragraph of an essay, the
teacher and students had a whole class discussion as a post-activity. This procedure was
implemented throughout the four consecutive weeks. At the end of the process,
participants were asked to reflect on their online collaborative writing experience with an
online Likert scale attitudinal survey prepared by Korkmaz (2012).

Table 1: Four-week Procedure of Writing Lessons Carried Out with Padriseup

Week Warm-up Task Post-activity

1 Brainstorming, Students write introduction paragraph of ~ Whole class
Pair discussion an opinion essay discussion

2 Brainstorming, Students write the 1st body paragraph of ~ Whole class
Pair discussion an opinion essay discussion

3 Brainstorming, Students write the 2nd body paragraph of Whole class
Pair discussion an opinion essay discussion

4 Brainstorming, Students write the conclusion paragraph ~ Whole class
Pair discussion of an opinion essay discussion

TOPIC: Some people believe that the Earth is being harmed (damaged) by human activity.
Others feel that human activity makes the Earth a better place to live. What is your
opinion? Use specific reasons and examples to support your answer.

Pzople started to change the world sixty thousand years ago. At the first, they were
trying to survive but after they improved themselves and they want more. Humans did so many
thing until today and they started to effect Earth. We think human activity makes damage on
Earth and also makes it better place for humans because people are safe and healthy but
humans make a lot of sacrifice from their lives and Earth's resources, too.

First of all, the world is a more comfortable and better place thanks to humans now.
Humans have home,car, consistent work, health service and security service. They can produce
more food, they have more money and more funny activity. They have more knowledge about
nature and it is cause of humans can contrel nature. The average time of life increased more
than %198.

Secondly, the world has a lot of issues from global warming to owverconsumption.Humans
consume fossil oil ,destroy forests and it is cause of that animals can't find nest.We keep
creating new issues although we can't deal with issues that we created. We have great
documentaries about the future but we don't care about the current issues.

In conclusion, we damaged Earth for our comfort. Maybe we can make our lives more

comfortable without damaging Earth but we should create more simple lives in order not to
harm ourselves and the earth.

Figure 1 Student Essay Sample of Online Collaborative Writing with Padriseup

Data Analysis

In order to analyse the data obtained from the survey, Excel has been used to do descriptive
analysis of the statistical data. The mean, mode and standard deviation of each item were
calculated to better analyse the students’ perceptions toward OCW. As for the analysis of
the qualitative data obtained from the open-ended questions, content analysis has been
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conducted. This content analysis was done by taking the scale as a guide to decode the
students’ responses As Creswell (2009) has stated, to carry out the content analysis,
students’ responses were revised a couple of times and important key points from these
were written and categorized to form codes. After forming the codes, categories and themes
were created by taking the research questions into consideration. Therefore, the content
analysis enabled us to create the relationships and meaning between the words and
concepts so that they could be investigated, and inferences were made (Patton, 2002).

Findings
Students’ attitudes towards using an online collaborative writing tool

To be able to answer the first research question in the study, a five-point Likert scale survey,
with 17 items and the answers ranging from 1 — Strongly Disagree to 5 — Strongly Agree was
administered. The survey results presented in Table 2 demonstrate the EFL students’
perceptions regarding the use of an online collaborative writing tool in EFL classes. As a
result of the responses to the survey, it was found out that the students in the study had a
positive attitude towards using an online collaborative writing tool in EFL classes. When
asked whether they enjoyed experiencing online collaborative learning via Padriseup, most
of the students gave a positive answer with a mean score of 4.03. Furthermore, most of the
students stated that being interactive with their group members had a positive influence
on their motivation during online collaborative writing lessons and increased their
creativity.

Table 2: The results of OCLAS Questionnaire

Mean Mode Star?dz?rd
Deviation

1 1 enjoy soIvn.\g problems regarding the group project using 403 400 0.76
Padriseup with my group members.

2 Belng mter.actlve with the ot'her'group mem‘bers using 491 5.00 0.92
Padriseup increases my motivation for learning.

3 1 enjoy experiencing cooperative learning using Padriseup 403 400 0.76
with my group members.

4 Online group activity increases our creativity. 407 4.00 0.83

5 Ibelieve that the group can work on a document
effectively with the online cooperative learning 400 4.00 0.69
application.

6  Padriseup improves my social skills. 383 4.00 0.91

7  lenjoy helping others in Padriseup. 410 4.00 0.80

8  Padriseup is very entertaining for me. 366 4.00 0.88

9  Padriseup helps me feel better psychologically. 3,55 4.00 0.85

10 More ideas come up because of Padriseup. 410 4.00 0.84

11 1 thlnk that | have ha.d more successful results since | work 303 400 0.78
with a group in Padriseup.

12 Trymg to teach something to my group members in 397 400 0.76
Padriseup does not make me tired.

13 Padriseup makes sense to me. 452 5.00 0.77
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14 | can develop my own ideas in Padriseup. 452 5.00 0.50

15 1like that people are depending on me in Padriseup. 3.83  3.00 0.95

16 | thln.kthat my |nter§ct|on with my group members in 445 500 104
Padriseup will contribute to me.

17 Padriseup is suitable for me. 434 500 0.88

Interestingly, 36 % of the students responded that the use of Padriseup did not influence
feeling psychologically better, which is reflected in Table 2 with a mean score of 3.55 as the
lowest mean score compared to the others. It is also seen that the students found Padriseup
mildly entertaining despite acknowledging its benefits.

The result of the survey suggests that most of the students in the study found Padriseup
useful and see the potential for its use as an online collaborative writing tool. However, the
standard deviation scores also show that a small number of students remain neutral or less
interested in Padriseup, which might have resulted from various factors such as technology
literacy and personality.

Students’ Experiences with Using an Online Collaborative Writing Tool

To gain a closer sense of the variety in the students’ responses towards the use of the online
collaborative writing tool, responses to the open-ended questions in the survey were
analysed through a meticulous content analysis.

Categories that emerged upon the content analysis are as follow: the categories on the pros
are (a) sharing of ideas, (b) social learning, (c) product and process efficiency, (d)
motivation; on the other hand, the categories emerged on the cons are (e) disagreements,
(f) social loafing, (g) technology and software-related problems, (h) personality-related
problems.

Sharing of Ideas

The category that dominates the responses about the advantages of the online collaborative
tool is sharing ideas. Most students have reported that thanks to the tool, they have
benefited from the exchange of ideas, which enabled them to learn about different
perspectives, be exposed to a lot of ideas and create a better work at the end of the process.

The statements below support these findings:

“One of the advantages of the Padriseup is that a good work is created
through a process of exchange of ideas.”

“A lot of different ideas show up, which helps us to express the idea in our
work in a much better way.”
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Another related advantage is that students can pass their knowledge to one another. In the
meantime, they can fuse their ideas together and create a better prepared work.

The statements below support these findings:

“The tool helps us work more productively and makes the exchange of
knowledge easier.”

“When working on the task, being able to consult for ideas by using the chat
box has provided an important benefit to us.”

Social Learning

Another pattern found in students’ responses has indicated that the tool proved to be
beneficial to learning. The responses show that students are aware of the fact that the tool
has provided them a sense of learning together with an emphasis on peer-learning, peer-
feedback and peer-scaffolding.

The statements below support these findings:
“As there are many minds involved, you can spot your mistakes faster.”

“Because it is a collaborative task, everyone can teach something to
everyone.”

“Because there is a lot of team-work involved, we can help each other in

terms of knowledge.”

“The things that I love most are that I am in constant interaction with my
peers, working on a collaborative task together. This improves our sociality
and team-work skills.”

“We can spot each other’s mistakes and correct them instantly.”

Students’ responses highlight that they associate the tool with a lot of interaction, more
interactive lessons, communicating with peers throughout the process, and co-operative
work.

The statements below support these findings:

“The things that I love most is that I am in constant interaction with my
peers, working on a collaborative task together. This improves our sociality
and team-work skills.”
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Product and Process Efficiency

The findings have further indicated that students’ responses included keywords such as
increased efficiency and productivity both in terms of the product and process. Students
mostly believe that they create a well-prepared product at the end. Also, some have
reported an increased fulfilment felt towards the task and lesson.

The statements below support these findings:
“We achieve better productivity.”
“The tool enables us to create a better-quality task as a team.”
“Padriseup is a practical and useful tool.”
“The tool increases the efficiency of the writing lessons.”

“I believe that it increases the quality of the essay or the paragraph that we

are writing.”

Motivation

Analysing students’ responses, it has been also found that students get more motivated and
engaged throughout the process.

The statements below support these findings:
“It is always more fun to work with Padriseup.”
“Together with friends, we get more motivated toward the task.”

“Working as a group, producing new ideas together, and working
collaboratively is very enjoyable, and Padriseup gives us this exactly.”

Disagreements

As for the cons of the online collaborative writing tool, one of the most frequent responses
was the communication-related issues. This includes conflicts among group members,
conflicting ideas, not being able to reach a common ground, having disagreements, and the
lack of conflict resolution.

The statements below support these findings:

“Sometimes there is a sentence that you want to write but cannot because
this is a group work.”

“We have disagreements sometimes.”
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“Our ideas do not seem to meet on a common ground sometimes.”

Social Loafing

The findings show that a disadvantage of the online collaborative writing tool and the task
is that inactive students might increase the burden of other group members.

The statements below support these findings:

“Some of our friends do not participate actively in the lesson, so the other
group members have to complete the majority of the writing task.”

“Because some peers do not simply write at all, the responsibility rests on the
shoulders of the other group members.”

Technology and Software-Related Problems

Certain comments found in the findings refer to the technical issues and interface of the
software itself such as the lack of necessary add-in features in the software, the bad look of
different colours, problems encountered when accessing from the mobile phone.

The statements below support these findings:

“As I cannot access the internet from my laptop, attending the lesson online
from the mobile phone is disadvantageous.”

“Some necessary add-in features are lacking in this tool, that’s why it is
limited in terms of accessibility. Also, different colours look bad sometimes.”
(Student here refers to the feature of the tool which enables each student to
choose a colour code so that to whom a sentence belongs to is visible.)

Personality-Related Problems

Some participants have reported that the tool may not be appropriate for introverted
students.

The statements below support these findings:
“The tool may not be useful for students who are unsocial.”

Discussion

Discussion of Students’ Attitudes towards Using an Online Collaborative Writing
Tool

The results reveal that most students’ experience with online collaborative writing via the
web tool, Padriseup, was positive, and they conceived different benefits of it during the
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process. These results are in line with the research conducted by Storch (2005), whose
earlier findings show that most students participating in her study regarding collaborative
learning enjoyed the experience. Unlike traditional writing classes, where the teacher
supports each student in their individual work, in OCW students take the responsibility of
their own learning as well as their group members’, being both the writer and the peer
feedback provider (Chao & Lo, 2011). As it was also revealed in the survey, students
understood the value of collaboration in online writing classes, which made them more
willing to participate in the tasks in Padriseup. However, due to its being a new concept, it
was clear that the students needed more support in the process by the teacher to be able to
make the most of the online collaborative writing, which supports deeper learning and co-
constructing knowledge (Limbu & Markauskaite, 2015).

Discussion of Students’ Experiences with Using an Online Collaborative Writing
Tool

The results have indicated that Padriseup has been beneficial in terms of sharing of ideas,
social learning, product and process efficiency, interaction, motivation. In line with this
study’s findings regarding sharing of ideas, social learning, product and process efficiency
and interaction, Limbu and Markauskaite (2015) have also pointed out in their qualitative
study that OCW is regarded by students as a way to share work between participants to
accomplish quality writing tasks, to blend powers together to produce a good product; as
an activity which helps different ideas fuse and leads to a better understanding of content;
and as a tool to gain new skills required for group work.

The rationale behind these findings lies in the fact that OCW is collaborative and social-
constructivist in essence. Writers who are in collaboration are required to communicate
their ideas from the very beginning. They discuss, negotiate and add on each other’s’
contributions, therefore, expand not only their personal knowledge, but also contribute to
collective meaning-making (Dye et al., 2010). In this sense, the findings are consistent with
Zhu’s (2012) study which revealed that online learning platforms have the potential to
enhance students’ collaborative learning practices and their knowledge construction
thanks to group interaction.

Furthermore, our findings are in line with the social constructivist learning framework. As
Vygotsky (1978) highlighted that collaborative learning is a must for helping students
develop through his or her own zone of proximal development (ZPD), which is the gap
between what the student could do alone and what one could realize when cooperating
with others who are more skilled or experienced. Similarly, Wells (1999) stresses that there
are three major characteristics that give scaffolding its particular character: the necessity
dialogic of the dialogue where knowledge is co-constructed, the importance of the type of
activity where the knowledge lies and the role of tools that foster knowledge building.
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Chao and Lo (2011) further states the importance of peer-scaffolding in collaborative
learning and that collaborative learning is a strategy for teaching that offers opportunities
for learners to be assisted by their peers; especially collaborative writing, through being
exposed to various perspectives and ideas, can help decrease anxiety about experiencing a
writer’s block and task difficulty. As the participants in our study also indicated, online
collaborative writing tools support social learning thanks to the extensive amount of
interactions, exchange of novel ideas and peer-scaffolding practices as well as peer-
revising, peer-feedback and peer-learning.

On the other hand, the categories that emerged on the cons are (a) disagreements, (b) social
loafing, (c) software-related problems, (d) the duration, (e) personality-related problems.
The findings of this study also resonate with the literature concerning the challenges in
OCW. Problems with discussing the understanding of the task and sharing goals and
standards for tasks might have a significant impact on regulation and task performance
regardless of whether learners work on their own or collaboratively (Hadwin et al., 2018).
Various studies indicate that disagreement is an inherent part of collaborative tasks
(Mutwarasibo, 2013; Sharma, 2012). Mutwarasibo’s (2013) research with undergraduate
students in collaborative writing also revealed that profound disagreement among group
members is likely to take place.

As the findings of this study have demonstrated, social loafing is another issue that has
aroused during online collaborative writing processes. Hall and Buzwell (2012) reported
that social loafing is one of the most important elements causing dissatisfaction among
students in group projects; they tend to dislike collaborative work mostly because of the
interpersonal dissension that might occur. According to the collective effort model, social
loafing takes place when the team members are not able to see the value of the contribution
that they make or the task itself and having quality communication helps the team
members to articulate the contribution that they have made to the project (Karau &
Williams, 1993).

Online education has its own requirements that need to be taken into consideration to
accomplish the objectives in terms of learning. As the findings of this study revealed, the
lack of technological equipment or software-related issues can be barriers that hinder this
aim. Similarly, the research conducted by Assareh and Bidokht (2010) in Shahid Rajaee
University in Iran indicated having access to necessary technological equipment is an
essential element for online learning. According to Capra (2011) if learners are not
technologically equipped for online education, this may affect both the learners and the
instructor in an adverse manner.
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Having a varying working pace is one of the challenges that participants of this study
encountered during OCW. Barkley et al. (2005) posit that when working as a team, it is
possible for some group members to work at varying speeds; some might dominate the
team while others are likely to diverge from the topic of the discussion. In their study with
undergraduate students on challenges in online collaboration, Hadwin et al. (2018) found
out that a big number of students regarded time as the most noteworthy challenge that
they experienced while working collaboratively.

Participants in the study indicated that OCL might not be suitable for introverted students.
Jackson (2014) claims that introverts favour learning tasks in which they can work
independently and individually; teamwork does not allocate the time they need for
procession and reflection. Introverts are mainly characterized as introspective, so it creates
a contrast with the spontaneous atmosphere of active learning classrooms (Condon &
Ruth-Sahd, 2013).

Limitations of the study

This study has some limitations that can be considered for future studies. The very first
limitation of the study is the sample size which involved 30 participants in total. The study
was conducted in two preparatory classes at a state university, yet some students could not
be reached because of the fully online classes without attendance taken as a result of the
pandemic.

Another limitation of the study is that there were two teachers involved in the process,
which may affect students’ attitudes towards the online collaborative writing tool. In order
to increase the number of the participants in the study, the tool was used in two different
classes with different teachers; however, the teachers tried to follow the same protocol in
their lesson plans.

Recommendation for future research

This study offers many possibilities for future research. First of all, the interaction patterns
of the participants in chat box were not analysed in this small-scale study. In the future
research, these patterns can be investigated with their relation to students’ achievement
and/or perceptions. How much contribution was made by each student and its relation to
their level of English was not within the scope of this research, which can be considered
for future research. Also, a study focusing on the longitudinal effects of using an online
collaborative writing tool could reveal more insight into the area of online collaborative
learning. Besides, as the tool requires each student to assign a colour to himself/herself
giving the researcher to assess the individual contribution, further studies can examine the
amount of individual contribution and participation in relation to other variables such as
knowledge growth, motivation and sense of belonging.
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Conclusion

As is clear, emergency distance education due to the pandemic has led to a higher number
of attempts to incorporate OCL tools into teaching and learning. Specifically, collaborative
online writing tools have been implemented in the EFL writing lessons more and more. In
this regard, with the purpose of investigating the EFL students’ attitudes toward an OCW
tool, this mixed-method study concludes that quantitative and qualitative data analysis
yielded the similar finding that the participants’ attitudes towards the online collaborative
writing tool were positive. The results of the questionnaire indicated that participants
enjoyed using the OCW tool and reported higher levels motivation and interaction while
using the tool. Similarly, the qualitative data demonstrated that the majority of students
reported that advantages of the OCW tool such as social learning, motivation, interaction,
sharing of ideas, product and process efficiency outweigh the disadvantages such as social
loafing, disagreements, software and personality related problems. Therefore, the study
might act as a valuable contributor to the literature of online collaborative learning in EFL
classes.
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